"Home work does not always occur at home"
• With the perceived demand for higher academic performance has come and increase in the amount and complexity of assigned homework. This article examines the potential of after-school homework assistance programs within the larger context of after-school programs in general.
Increase in Demand
• The past ten years have seen a sharp increase in homework demand, particularly from schools serving students from middle-and upper-class socioeconomic backgrounds (Ratner, 1999) • In part this has come in response to the perception than there is greater competition for college admissions, and that students need to work harder to qualify for the college of their choice.
Cultural Homework Contrast
• By contrast, low-income urban schools report larger numbers of students unable to complete even minor homework assignments because of competing demands for their time from family and work (Morse, 1999) .
• Homework can serve a variety of academic functions:
-Drill and mastery of basic skills -Expansion and elaboration of concepts introduced in the classroom -To fulfill administrative directives -To provide parents with information about curriculum -To punish students (Epstein, 1998) How children spend their time in after school programs
• After-school programs vary considerably in terms of the goals they set for attendees and the outcomes they expect and achieve.
Programs can serve four major functions: a)increase safety and supervision b)enhance cultural and community identification and appreciation c) develop social skills and increased competency d)improve academic achievement Programs typically address one or more of these functions, with the focus varying by design and because of students and community needs.
Safety and supervision are basic components of most after-school programs. Due to the increase in both single-parents and dual-employed families, children are spending more of their after-school time in unsupervised care.
Promotion of Cultural Identity
Another important role assumed by afterschool programs have been the promotion of cultural and community identification, appreciation, and responsibility. Many after-school programs, particularly those that serve children from ethnic minority, low-income, urban neighborhoods incorporate cultural and community activities as part of their curriculum (Beck 1999.) Rationale for Cultural Programming
• One rationale for including these components in after-school programs is that pride in one's culture and community, along with acceptance of other cultures, is a necessary component in the development of self-esteem.
• A second rationale is that inclusion of the community is after-school programming helps to strengthen support systems that can encourage and reinforce the child's coping efforts both in and out of school.
Results of excluding culture
Conversely, after-school programs that do not take into account the values of the community and the culture may find success harder to achieve. In Hamovitch's (1999) evaluation of an after-school program serving African American and minority youth, the author criticized the program's focus on teaching European American, middle class values of achievement. The author attributed the drop in grades to a lack of cultural sensitivity in the program and to the fact that racism, in both the school environment and society as a whole, was ignored or dismissed by program instructors.
